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Mission Statement of the International Baccalaureate
The International Baccalaureate (IB) aims to develop inquiring, knowledgeable and caring 
young people who help to create a better and more peaceful world through intercultural 
understanding and respect. To this end the organization works with schools, governments 
and international organizations to develop challenging programs of international education 
and rigorous assessment. These programs encourage students across the world to become 
active, compassionate and lifelong learners who understand that other people, with their 
differences, can also be right.

Mission Statement of ICS-Mushrif Branch
To provide a safe, friendly environment where lifelong learners follow an international 
curriculum which provides academic excellence and nurtures key values and competencies 
in our global minded,future leaders.

Vision of ICS-Mushrif Branch
To be the “School of Choice”- inspiring, challenging and empowering a 21st century 
learning community through an ethical and innovative education system.

The IB Learner Profile
1. Inquirers: We nurture our curiosity, developing skills for inquiry and research. We know 

how to learn independently and with others. We learn with enthusiasm and sustain our 
love of learning throughout life. 

2. Knowledgeable: We develop and use conceptual understanding, exploring knowledge 
across a range of disciplines. We engage with issues and ideas that have local and 
global significance. 

3. Thinkers: We use critical and creative thinking skills to analyze and take responsible 
action on complex problems. We exercise initiative in making reasoned, ethical decisions. 

4. Communicators: We express ourselves confidently and creatively in more than one 
language and in many ways. We collaborate effectively, listening carefully to the 
perspectives of other individuals and groups. 

5. Principled: We act with integrity and honesty, with a strong sense of fairness and justice, 
and with respect for the dignity and rights of people everywhere. We take responsibility 
for our actions and their consequences. 

6. Open-minded: We critically appreciate our own cultures and personal histories, as well 
as the values and traditions of others. We seek and evaluate a range of points of view, 
and we are willing to grow from the experience. 

7. Caring: We show empathy, compassion and respect. We have a commitment to service, 
and we act to make a positive difference in the lives of others and in the world around us. 

8. Risk-takers/Courageous: We approach uncertainty with forethought and determination; 
we work independently and cooperatively to explore new ideas and innovative strategies. 
We are resourceful and resilient in the face of challenges and change. 

9. Balanced: We understand the importance of balancing different aspects of our lives—
intellectual, physical, (spiritual) and emotional— to achieve well-being for ourselves and 
others. We recognize our interdependence with other people and with the world in which 
we live.  

10.Reflective: We thoughtfully consider the world and our own ideas and experience. We 
work to understand our strengths and weaknesses in order to support our learning and 
personal development. 
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Introduction- Asserting the Need for a Diverse Learner (DL) Policy
Over the last couple of decades, education of students with disability has changed drastically. 
It has moved from segregation in special schools to integration in regular schools and now 
towards meaningful inclusion which embraces all kinds of learners. Inclusive education is 
a matter of human rights and this notion is supported by the United Nations.

The importance of acknowledging differences among people has been clearly indicated 
in the IB Mission Statement which emphasizes the importance of encouraging “students 
across the world to become active, compassionate and lifelong learners who understand 
that other people, with their differences, can also be right’’.  

Inclusion is defined as an ongoing process that aims to increase access and engagement in 
learning for all students by identifying and removing barriers. It addresses learning support 
requirements and questions the broader objectives of education, the nature of pedagogy, 
curriculum and assessment (Learning diversity and inclusion in the IB Programmes, 
2016,p.1). 

Bearing this in mind, ICS believes that we need to increase access, participation and 
engagement in learning for all students which involves identifying and breaking down the 
barriers to learning. This can be facilitated by collaboration, mutual respect, and support of 
the whole-school community.

This document, therefore, aims to communicate to all of our stakeholders – parents, students, 
teachers and administrators – the expectations for creating and maintaining an inclusive 
educational environment for all our IB students as required by International Baccalaureate 
Organisation (IBO) and supported by ICS.

Related ICS Policies
Our Admission Policy is inclusive, and we support all kinds of learners, unless there is reason 
to believe that the admission will not be in the best interest of the learner. The Admission 
Department works collaboratively with the SEN Department on a need-basis, and they refer 
all cases of SEND to be further evaluated in terms of their needs and provisions that must 
be in place in order to effectively support them. 
Language policy?

Policy Aims and Objectives
• To enable all IB enrolled students to have full access to all elements of the curriculum;
• To educate students with diverse needs alongside their peers within the IB curriculum;
• To create an environment that meets the learning needs of each student. Lessons are 

conducted in a secure, supportive and disciplined manner. Students, parents, and the 
staff interact in a manner that demonstrates mutual respect for each other; 

• To ensure that the learning needs of students are identified, assessed and receive 
appropriate and agreed upon interventions as soon as possible;

• To ensure that the identified student’s needs are continually monitored and reviewed to 
ensure the most appropriate form of educational intervention by the most efficient use 
of available resources;

• To identify roles and responsibilities of all stakeholders;
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• To provide areas of specific intervention to build skills in the areas of need such as 
Literacy, Numeracy, organizational planning, behavior, and study skills;

• To ensure that the curriculum is appropriately differentiated so that students with diverse 
needs can reach their full potential, experience success and enhance their self-esteem 
in the least restrictive educational environment;

• To ensure that parents are able to play their part in supporting their child’s education 
and that they are involved in all aspects of their child’s approved program, including 
identification through to the development of Individual Educational Plans (IEP);

• To ensure that the identified student has a voice in the diverse needs referral process 
and is fully involved in their setting of IEP targets and in the periodic and annual review 
process; 

• To inform the stakeholders about the inclusive assessment arrangements (IAA) available 
for candidates with assessment access requirement (AAR) during their preparation of 
work for assessment and in their examinations; and,

• To ensure that each student receives an equal opportunity at achieving success within 
the academic program.

Every effort is made to ensure that the school, at all times, is making ‘reasonable adjustments’ 
for the students on the DLN register in its aims, objectives and in the delivery of these 
objectives. 

Definition of Diverse Learner 
Diverse Learner  is a term that embraces all students and does not exclude on the grounds 
of strengths, challenges, age, social status, economic status, language, gender, race, or 
ethnicity. Taking into account changing histories, circumstances and contexts, learner 
variability represents the shifting combination of strengths and challenges that learners 
experience. 
Within this understanding it is recognized that there is no average brain and thus no average 
student. Learner variability upholds that categorizing students according to diagnostic 
labels (ADHD, dyslexia, and Gifted and Talented) does not provide sound indicators of a 
student’s potential or appropriate teaching strategies. (Learning Diversity and Inclusion in 
IB Programmes, Updated March 2019) 

Identifying and Assessing Students’ Learning Support Requirements
For the first period of a couple of months of the Diploma programme, we will significantly 
and strictly pay attention to the possible learning problems and our pedagogical approach 
is mainly directed towards the students’ adjustment to a new educational framework. During 
this time all teachers will actively work on improving the students’ understanding of the 
programme requirements, and help them to recognize their unique interests and strengths, 
as well as skills in need of improvement. At this time, students and their parents are also 
encouraged to share all existing relevant documentation and information about medical 
or other difficulties that may contribute to the students’ learning support requirements and 
special educational needs. These may include one or more of the following: 

• Specific learning issues, language and communication disorders
• Social, emotional and behavioural issues
• Physical and sensory conditions
• Medical conditions
• Mental health issues

Teachers share their observations about students’ adjustment and attainment at regular 
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meetings in order to develop a learner-centered teaching approach for each of our students. 
Special attention is due when a student’s behaviour or attainment diverges significantly 
from the teacher’s, parents’ or their own expectations. 
If there is existing documentation on student’s requirements and needs, the LSB instructs 
all the student’s teachers about possible ways to meet student’s needs in the classroom.  
If the observations of any of the stakeholders indicate that there is a possibility of any 
previously undetected or unreported learning support requirements for a student, the 
Learning Support Team informs the student and parents about relevant professionals who 
can assess the student’s requirements in accordance with the documentation stated by 
the IB for assessment access requirement (see in Candidates with assessment access 
requirement, 2017). However, the monitoring of the student and tracking of the efficiency of 
various teaching approaches can start sooner than the documentation for the assessment 
access is delivered. As soon as the student and parents are informed about the need for 
an assessment of the student’s needs based on any of the stakeholders’ observations or 
concerns, the Learning Support Team instructs all the student’s teachers to keep a record 
of their work with the student and the student’s response to approaches they tried. 

Meeting Student Learning Diversity in the Classroom
While some differentiation is needed and provided for each student, the IB identifies some 
specific learning support requirements, as outlined in a document Meeting student diversity 
in the classroom (2013). The Learning Support Team is thus responsible for informing all 
teachers about the IB recommendations for meeting students’ specific needs at our school. 
The  information provided for teachers may include: 

• information about factors that affect a student’s learning, particularly with regard to 
inquiry-based learning;

• possible ways to respond to the student’s needs;
• possible ways to differentiate and match teaching approaches to the student need;
• knowledge of technology that can assist in alleviating and removing barriers to 

learning.

Principles of Good Practice
1.Affirming identity and building self-esteem- An affirmative model of identity ensures that all 

students are visible and valued. It is a model that challenges the model of disability where 
learners recognize that it is possible to make a difference in their own lives and society.

2.Valuing prior knowledge through:
• meaningfully assessing existing knowledge, strengths and interests
• recognizing that there may be gaps or overlaps in learning
• working with students to construct individual learning profiles to
• inform teaching and learning
• explicitly activating learners’ prior understanding to promote new
• learning
• take into account prior learning when designing, differentiating and
• planning for new learning.

3.Scaffolding- A temporary strategy that enables learners to accomplish a task that 
would otherwise be impossible or much more difficult to accomplish. It may include: 
graphics, visual aids, demonstrations, dramatization, small, structured collaborative 
groups, teacher language, use of mother tongue or best language to develop ideas 
and initial plans.

4.Extending learning by combining high expectations with numerous opportunities for learner-
centred practice and interaction with cognitively rich materials and experiences.
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Given the wide range of possible differentiation methods suggested by the IBO, it seems fair to 
assume that students with learning support requirements and their teachers will need sufficient 
time to get to know each other and to identify, through experience within each subject, the 
exact teaching and learning strategies that work well for them. Teachers should be prepared 
for a period of possible trial and error while implementing differentiation and are expected to 
demonstrate a reasonable degree of flexibility and patience during that time. Students should 
commit to collaborating with their teachers and sticking to the agreements made with their 
teachers and should be aware that accommodations due to their learning support requirements 
are only to be used on the long run if they prove to be efficient in practice. Differentiation shouldn’t 
be done only according to written recommendations, but should be regularly reflected upon 
in terms of what works and what doesn’t, and adjusted or updated when needed. This makes 
keeping the record of the work with a student very important. 

Recording and Reporting on Attainment & Progress of Students with 
Learning Support Requirements 
Teachers are expected to record their work with students with learning support requirements.  
Educational evidence may include one or more of the following: 

• Teacher(s) observations outlining any difficulties which may be apparent in class plus 
a brief summary about the arrangements provided to the candidate in order to access 
learning and assessment and the effects of such arrangements;

• Sample of work done under timed conditions with or without the learning support/the 
assessment arrangements;

• Evidence of learning support and access arrangements in previous school or grades 
and their continuation in the DP;

• Individualized educational plan
This documentation may be used to establish the evidence of need for assessment access 
requirement (AAR) since the IBO requests that the decisions on the type of inclusive 
assessment arrangements to be provided for a candidate must be strictly based on current 
individual requirements. 

Assessment access requirement (AAR)
The IB believes that all candidates should be allowed to demonstrate their ability under 
assessment conditions that are as fair as possible. Where standard assessment conditions 
could put a candidate with special educational needs at a disadvantage by preventing 
him or her from demonstrating his or her level of attainment, special arrangements may 
be authorized (Candidates with Special Assessment Needs, p.1). The IB must ensure that 
a grade awarded to a candidate in any subject is not a misleading description of that 
candidate’s level of attainment, so the same standards of assessment are applied to all 
candidates, regardless of whether or not they have learning support requirements. Inclusive 
assessment arrangements are intended to reduce the adverse effects of a candidate’s long-
term challenge(s) when demonstrating his or her level of achievement. The arrangements 
requested for a candidate must not give that candidate an advantage in any evaluation 
component (Candidates with Special Assessment Needs, p.4). 
The following is a list of accommodation arrangements that may be granted to  candidates 
with assessment access requirement: 

• An aid normally used by the candidate (for example a Braille slate, a hearing aid, a low 
vision aid, a magnifying aid)

• Appropriate seating arrangement
• Noise buffers
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• Writing an exam in an separate room
• Additional time
• Rest periods
• Information and communication technology
• Clarifications by invigilators or designated readers
• Scribes
• Readers
• Communicators
• Prompters
• An assistant or a nurse
• Modifications to examination papers
• Audio recordings on examination papers
• Audio recordings of responses to examination papers
• Transcriptions
• Alternative venues for examinations
• Extensions to deadlines
• Assistance with practical work
• Exemptions from assessments – exemptions are not normally granted for any assessment 

component of the Diploma Program. However, if an assessment component or part 
demands a physiological function that a candidate is not able to perform, an exemption 
may be authorized. 

Some of the inclusive assessment arrangements require authorization from the IB Assessment 
centre while others are available at the discretion of the coordinator or head of school. The 
Learning Support Team discusses the need and the adequacy of arrangements for each 
student with learning support requirements, taking into consideration records and reports made 
by student’s teachers and existing expert documentation. 
For inclusive assessment arrangements that require authorization by the IB, the IB’s Access 
and Inclusion Policy must be referred to.

Roles and Responsibilities

The Principal & IB Coordinator
• The day-to-day operation of the DL Policy;
• Evaluation and monitoring practice in admitting and providing services for diverse learners; 
• Provision of adequate staffing, space and resources to aid support provisions;
• Recruitment of an Inclusion Coordinator and support staff who are trained and skilled in 

supporting both teachers and diverse learners;
• Adequate training to all staff working with students with diverse learning needs; and,
• Identification of the areas for development of diverse learners and contribute to the school’s 

development plan.

The Inclusion Coordinator
• To work collaboratively with faculty to support students with learning support 

requirements;
• To oversee the development of the Individual Education Plan and ensure that it is a 

collaborative effort involving all stakeholders;
• To liaise with the IB Coordinator and Principal with regards to areas of need and provide 

suggestions and  feedback to the school development plan;
• To apply to the IB for students with Assessment Access Requirements (AAR), disability 

access, etc.
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• To provide examination accommodations as needed and approved by the IB; and,
• To maintain discretion and confidence in providing special education needs services..

The Learning Support Team 
• To make information about inclusion and differentiation available;
• To provide support to teachers and students as appropriate and needed;
• To encourage communication among teachers, and between teachers and students 

with learning support requirements about learning support;
• To ensure quality decision-making about learning support and assessment 

accommodations;
• To conduct one-one intervention sessions to remediate gaps in learning or factors that 

impede learning if deemed necessary;
• To nurture a culture of collaboration, respect, support and problem solving.

The Teachers
• To apply the principles of Universal Design for Learning (UDL) in their classroom so 

that all learners have equal access to the curriculum;
• To identify struggling learners and refer the student to the Inclusion Coordinator and IB 

coordinator as needed;
• To implement the appropriate interventions suggested by the Learning Support Team;
• To contribute towards the development of the IEP;
• To maintain accurate records of students’ progress;
• To participate in all required training when available;
• To maintain discretion and confidentiality in providing special education needs services.

The Parent
• To get their child tested by an educational psychologist from an outside agency based 

on the recommendation of the IB Coordinator and Inclusion Coordinator provided all 
concerns have been discussed as to its need;

• To communicate to the school all information and provide documentation regarding 
their child’s learning needs;

• To communicate with the school regarding any changes in their child’s learning support 
requirement and any other issues that may affect learning;

• To provide documentation needed for IBO accommodation requests;
• To play an active role in their child’s education and contribute towards the development 

of the IEP..

The Student
• To be proactive in asking for assistance from the school administrators, faculty 

and staff;
• To be an active participant in classes and meetings;
• To follow the IB policies and procedures;
• To accept their responsibilities and exercise their rights whilst respecting other 

people’s rights.
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